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BACKGROUND INFORMATION 
 

What is the Senior Project? 
The Piscataway High School English Department is in the third year of its institution of the 
Senior Project. Depending on the Senior English Course, a student will have the option of 
selecting between 2-3 options for his/her senior project.  Option #1 is a traditional English 
research paper applicable for Academic and HSPA classes only.  All students have the option to 
select either a content-specific research paper (Option #2) or a content-specific project (Option 
#3).  These two options give students the choice to select a topic they would like to learn more 
about and either do research or complete a project on that particular subject.  These options 
require students to have a PHS teacher mentor.  All seniors must complete a proposal for the 
paper/project and it must be approved by his/her English teacher/mentor.  The final component 
of the project includes a presentation to the student’s English class.  
 
How will my Senior Project be graded? 
The Senior Project will be completed over the course of a senior’s second semester and will 
count as his/her FINAL EXAM for English 4. The Senior Project will be assessed with a 100-
point rubric. Students who select Option #1: Traditional English Research Paper, will be given a 
100-point rubric that can be found on page 9 of the Senior Project Handbook. Students who 
select Option #2: Content-Specific Research Paper or Option #3: Content-Specific Project, will 
be assessed on a 100-point rubric, but will be required to develop the 50-point content section of 
the rubric collaboratively with his/her mentor.  These students will have the same 30-point 
composition skills and 20-point presentation rubric as students who select Option #1. 
 
Why have a Senior Project? 
The Senior Project provides students with an opportunity to take ownership of their education 
and a chance to set their own avenue for learning, which is not typical in a high school setting.  
With a senior project, students make valuable connections about what they have learned or are 
currently learning to something they are interested in through hands on experiences. Senior 
projects provide valuable experiences and skills for a student’s future—whether they plan to 
attend a four-year university, a two-year community college, a trade school, or enter the work 
force or armed services—because it promotes higher-order thinking and taps into a student’s true 
passions. Ultimately the senior project is self-directed, with guidance from a PHS teacher, and 
should mirror real-world opportunities such as personal, professional, intellectual and social 
growth.  
 
What happens if a student fails or does not do the project? 
If a student fails or does not complete a senior project, he or she will be required to take a written 
final exam for the respective English course. The two grades will be averaged together to 
determine a student’s final exam grade for English. (Please note that the final exam counts for 
10% of the final grade.)  **If a student does not fail, but wants to raise his or her senior project 
grade, he or she will have the option to take the final written exam for the respective English 
course. The student must notify his or her English teacher 48 hours prior to the scheduled final 
exam, if he or she wants to take the written exam.  The higher grade will be kept.*** 

TIMELINE AND IMPORTANT DATES 
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November 2015: 

• All senior English teachers will introduce the Senior Project to the Class of 2015. 
• All seniors will be given a copy of the Senior Project Handbook. 
 

 
December 2015: 

• Develop proposal for project/paper. 
• Select and confirm a PHS teacher mentor (Options #2 and #3 ONLY) 
• Collaborate on content-specific rubric with teacher mentor (Options #2 and #3 ONLY) 
• Determine meeting dates with mentor. 
• OPTION #3 Meeting: Friday, December 18th F100 during Homeroom 1 

 
 
January 2016 

• Monday, January 12, 2016: All seniors must submit signed contract including student, 
parent and mentor (if applicable) signature, proposal with mentor/English teacher 
signature, and content-specific rubric (Options #2 and #3 ONLY). 

• Timeline submission (Option #3 ONLY) 
• Initiate research and begin annotated bibliography. 
• Work on beginning stages of the project or performance (Option #3 ONLY). 
• Check in with PHS teacher mentor and/or English teacher. 

 
February 2016: 

• Thursday, February 11, 2016: All seniors must submit a completed annotated 
bibliography to his/her English teacher.  

• Continue to work on research paper, project, or performance.  
• Check in with PHS teacher mentor and/or English teacher. 

 
March-April 2016 

• Continue to work on research paper, project, or performance.  
• Check in with PHS teacher mentor and/or English teacher. 

 
May 2016:  

• Monday, May 2, 2016: All seniors WITH A MENTOR must submit the final 
paper/project to the mentor with the appropriate rubric for assessment. 

• Monday, May 16, 2016: The mentor must submit the rubric, project, and grade to the 
student’s English teacher  

• Work on in-class presentation. 
• Check in with PHS teacher mentor and/or English teacher. 

 
June 2016: 

• Students will present Senior Project in-class with appropriate visual aid. 
•  (Individual English teachers determine schedule of presentations. 
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ACADEMIC, MYTHOLOGY, AND CCS CLASSES ONLY 
OPTION #1 – Traditional English Research Paper and Presentation 

 

 
 
Description: 
Seniors can write a research paper based on a biography or autobiography of someone in whom 
they are interested.   This research paper gives students the opportunity to engage in learning 
about an individual and his or her life in depth.  They will explore experiences, people, and 
events that influenced his or her life. 
 
Guidelines: 

! Select a biography or autobiography. 
! Read the individual’s story and note the experiences, people and events that influenced 

his or her life. 
! Complete a research paper proposal form. 
! Research four (4) additional sources that give insight into your person’s life.  
! Submit an annotated bibliography that includes the biography or autobiography and at 

least three (4) additional sources. 
! Write a research paper with a minimum of five (5) pages typed in MLA format.  (See 

Appendix A) 
! Prepare a five (5) minute presentation on the findings from the research. A visual aid that 

uses technology is required.(Slide Show or Prezi suggested) 
 

Due Date Grade Weight Requirements 
1/12/2016 Homework Signed contract submitted to English teacher with 

signatures/contact information for student and parent/guardian 
1/12/2016 Quiz Research proposal form signed by student and parents and 

submitted to English teacher 
2/11/2016 Quiz Annotated Bibliography submitted to English teacher  
TBD By 
English Teacher 

Rough Draft of 
Research Paper (Part 
of Final Grade) 

Review of Rough Draft by English Teacher and student 

5/16/2016 FINAL 
(Content and 
Structure 80%) 

Research Paper is submitted to English teacher for content and 
grading of structure. 

TBD by English 
teacher 

FINAL 
(Presentation 20%) 

Presentation to English class with visual aid that uses technology. 
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OPTION #1 – Traditional English Research Paper and Presentation 
 

 
 
Suggested Timeline: 

December-January:  

! Identify a research paper topic – biography or autobiography 

! Signed contract submitted to English teacher with signatures of student and 

parent/guardian   

! Submit proposal and timeline to English teacher for quiz grade  

! Determine meeting dates with English teacher 

! Find all four (4) additional resources 

February: 

! Complete annotated bibliography 

! Begin research paper using the biography or autobiography, the additional resources and 

resources from Appendix A 

March-April:  

! Write paper 

! Attend the writing center for editing and revision process 

! Review the Rough Draft with English teacher 

May-June 

! Submit final research paper to English teacher for assessment 

! Complete prepared presentation to English class with visual aid 
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OPTION #1 – Traditional English Research Paper Proposal Form 
 

 
(Proposal must be typed in MLA Format.  Use this form as a template.) 

 
 
Student Name: ________________________________________ 
 
 
English teacher: ____________________________ English Class/Period: __________________ 
 
  
Name of individual you are writing about: ___________________________________________ 
 
Title of Biography/Autobiography: _________________________________________________ 
 
List possible websites and resources for additional research:  
   
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
   
 
Provide a brief description of your intended outcomes and what you hope to learn: 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
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Provide a detailed timeline of your potential plan to achieve your goal of researching your topic, 
writing a 5-7 page paper, and preparing a 5 minute presentation. 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
 
Student Signature: _______________________________________  Date: ________ 
 
Parent/Guardian Signature: ________________________________ Date: ________ 
 
English Teacher Approval Signature: ________________________ Date: ________ 
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OPTION #1 – Traditional English Research Paper 

RUBRIC 
 
 
 
 
 
 
 
 

CONTENT,  
STRUCTURE AND 
ORGANIZATION 

(80%) 
 

Graded by  
English Teacher 

Use of Text 
a. Selects an appropriate individual to research 
b. Explores experiences, people, and events that influenced his/her life 
c. Incorporates pertinent examples and quotes from research 
d. Cites textual support appropriately (in MLA format) to further enhance the argument 
e. Coherently analyzes the text/quotations to support thesis and argument 

 
Organization of Ideas     
a. Clearly presents thesis and argument 
b. Coherent organization of information within the body 
c. Text flows naturally from one idea to another 
d. Transitions evident in the beginning/end of each supporting paragraph 
e. Conclusion that offers insight and greater understanding 

 
Writing Style     
a. Demonstrates a strong command of the English language 
b. Consistent tense used throughout 
c. Avoids slang and conversational tone 
d. Varied sentence structure 
e. Avoids 1st/2nd pronouns 
f. Uses correct punctuation and capitalization 
 
Academic Format 
a. Proper MLA format for academic writing 
b. Proper MLA heading for academic writing 
c. Meets minimum page requirement 
d. Works cited page 

 
 
 
 
 
__________/30 
 
 
 
 
 
 
__________/30 
 
 
 
 
 
 
 
_________/15 
 
 
 
 
 
__________/5 

 
 
 
 
 
 

PRESENTATION 
(20%)  

 
Graded by 

English Teacher 

Content          
a. Clearly explains project process and outcome 
b. Provides insightful reflection on senior project 

Preparation 
a. Presentation delivered with precision      
b. Written notes to aid effective delivery 
c. Meets time requirement 

 
Delivery 

a. Appropriate level, speed, and tone      
b. Makes eye-contact with the audience 
c. Body language 

 
Visual Aid 

a. Can be seen throughout the classroom 
b. Appropriately incorporated into the presentation 
c. Uses technology that enhances presentation 

 
__________/5 
 
 
__________/5 
 
 
 
 
 
 
 
__________/5 
 
 
 
 
__________/5 

 
                                                                                                                                                         FINAL GRADE: _______________/100 
COMMENTS: 
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OPTION #1 – Traditional English Research Paper 
SAMPLE PROJECT 

 

 

Sabika Mustafa 

A.P. Literature and Composition 

Mrs. Loux 

Period 1 

The Implications of Shin Dong-Hyuk’s Odyssey  

 The Holocaust is globally referred to as one of the worst mass genocides in all of human 

history and it is common now for people to debate whether or not the atrocity could have been 

prevented by the earlier intervention of other countries. The tragedy of the concentration camps 

should have left an unforgettable mark on the world that would prevent similar events from 

happening in the future and yet, it is indeed happening again. “North Korea’s labor camps have 

now existed … about twelve times longer than the Nazi concentration camps” (4) according to 

Blaine Harden, author of Escape from Camp 14: One Man’s Remarkable Odyssey from North 

Korea to Freedom in the West. His book follows the impossibly daring journey of Shin Dong-

hyuk out of one of North Korea’s labor camps. The camps were created as a means for the ruling 

Kim family to punish anyone they choose to deem as opposition to their totalitarian control, 

punishment which would extend to their entire family over three generations. A handful of 

people have escaped these camps before and the number of North Korea’s general citizens who 

run away to China and South Korea increases every year; what makes Shin’s story unique 

however is the fact that he is the only person known to have been born inside a prison camp who 

managed the escape. It was only by chance that he happened to meet people with knowledge of 

what the outside was like, a world which he was completely unaware of. Shin’s shocking life 
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story, as chronicled by Harden, is one that exposes the completely unjustified crimes against 

humanity committed by the rulers of North Korea and should stand as a call to action for a 

stronger movement from the rest of the world.  

In North Korea’s most notorious political prison camp, Camp 14, Shin was born to a man 

and woman (whose marriage had been arranged by guards within the camp for good behavior) as 

the second son of the family. The word “family” however connotes love, and is only used here 

for lack of a better one; prisoners of these camps, especially those like Shin who knew nothing of 

the outside world, know nothing of personal sentiment. Harden writes about Shin, “During his 

years in the camp he said he had never once heard the word “love”, certainly not from his 

mother” (Harden 6) and that the concept of forgiveness (of which he would learn after his 

escape) thoroughly confused him. He had no love for his family and would eventually cause their 

executions and although this may seem heartless, his lack of empathy is not his fault. The lack of 

almost all humanity in Camp 14 is the result of the horrifying conditions created by the guards 

who have “almost complete license to abuse and rape prisoners” (Harden 5). To Shin and every 

other prisoner, everyone including family was simply competition to the chance of surviving said 

conditions. Harden makes note of his Shin’s physical appearance, evidence enough of how he 

and fellow prisoners are treated their whole lives: 

Stunted by malnutrition, he is short and slight … His arms are bowed from childhood labor. His 
lower back and buttocks are scarred with burns from the torturer’s fire. The skin over his pubis 
bears a puncture scare from the hook used to hold him in place over the fire. His ankles are scarred 
by shackles, from which he was hung upside down in solitary confinement. His right middle finger 
is cut off at the first knuckle, a guard’s punishment for dropping a sewing machine in a camp 
garment factory. His shins, from ankle to knee on both legs, are mutilated and scarred by burns 
from the electrified barbed-wire fence that failed to keep him inside Camp 14. (2) 

Life for Shin and others within these camps can be summarized as a long series of generally 

futile attempts to avoid the imminent threat of punishment, starvation, or death by hard labor. 

Prisoners work for twelve to fifteen hours a day tending to crops, mining coal, sewing military 

uniforms, or making cement; their near-starvation diet consists of only corn, cabbage, and salt. 
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Clothes are issued up to twice a year; no socks, gloves, undergarments, toilet paper, or soap are 

provided. On occasion, “prisoners were beaten, sometimes to death, simply because guards were 

bored or in a sour mood” (Harden 37). Most prisoners can expect to die before turning fifty. 

 Shin went to school until age sixteen to learn rudimentary language, arithmetic skills, and 

of course, the rules of the camp. Violation of any of these “Ten Laws” was under the threat of 

death.  He was taught no history, nor much about even North Korea, let alone other countries; to 

those like him born within the camps, the outside world was the same as within. It was against 

the rules to think or speak otherwise. They knew very little about Kim Jong II, their then “Dear 

Leader”-- only that he existed, his birthday was a celebrated holiday, and that he was “dear”. 

Outside of this “education”, most of Shin’s life consisted of hard labor, snitching on others for 

rewards, stealing food or catching rats and frogs to avoid starvation, and sustaining punishment. 

His most vivid memory though was witnessing the execution of his mother and brother at 

thirteen years old; the two had been plotting to escape, a plan which Shin revealed to the guards 

because those were the rules. For the longest time after his escape, after learning about how one 

should feel towards family, he denied the fact that he turned them in, even to Harden. Eventually 

though, he admitted that at the time, “He was angry. He hated his mother and brother with the 

savage clarity of a wronged and wounded adolescent. As he saw it, he had been tortured and 

nearly died … because of their foolish self-centered scheming … Shin thought she deserved to 

die” (Harden 66). These feelings would change and the memory would later traumatize him.  

 The only reason Shin was in these camps in the first place is because of his father’s 

“unforgivable crime”: he was the brother of two young men who had fled south. “Shin’s 

unforgivable crime was being his father’s son” (Harden 55), a pathetic fact that stands as 

evidence how the North Korean state views its subjects. The punishment would last for three 
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generations of the family and children like Shin “were told that while they should always be 

ashamed of their traitorous blood, they could go a long way toward “washing away” their 

inherent sinfulness by working hard, obeying the guards, and informing on their parents” 

(Harden 18). Since he was born into this status as a slave laborer, the thought of what lay outside 

the fence rarely crossed his mind; it was only when he met two other prisoners who had seen the 

world and fascinated Shin with their stories (specifically those about roasted meat). Harden 

writes, “His motives in fleeing Camp 14, he said, were not noble. He did not thirst for freedom or 

political rights. He was merely hungry for meat” (Harden 190). After a lifetime of malnutrition, 

who could blame him? Shin had planned to escape with Park in 2005, one of the two prisoners 

that had illuminated him, but by complete chance, Park had been the one to reach the electric 

fence first. He died immediately but his body served as an insulation pad for Shin to climb over, 

protecting him from the voltage. He literally ran for his life, for the first time entering “free” 

North Korea. 

 Understanding North Korea’s history is important to adding context to the world that 

Shin stepped into. In 1945, after World War II, Japanese occupation of Korea ended with Soviet 

presence in the North and American presence in the south. Eventually, Kim II Sung came to 

power in the north and in 1950, the south declared independence sparking an invasion by the 

north; this principle fact of the war is one completely twisted around in North Korea’s version of 

history, which blames the south for invading first. In 1994, Sung died and Jung took over and 

succeeded him as leader. It is also important to note the widespread famine that has repeatedly 

destroyed the already poverty stricken nation, collapsed the economy, and completely prevented 

the existence of any central infrastructure (“North Korea Profile”). Harden states about North 

Korea, “It has always depended on handouts from foreign governments, and if they end, the Kim 
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dynasty would probably collapse. Even in the best of years, it cannot feed itself. North Korea has 

no oil, and its economy has never been able to generate enough cash to buy sufficient fuel of 

food on the world market” (77). The country is far from stable and despite Kim’s attempts to 

keep complete control by breeding fear and using propaganda, it is bound to collapse eventually. 

At the time, Shin was unaware that “grassroots capitalism, vagabond trading, and rampant 

corruption were creating cracks in the police state” and “in an indirect and accidental way, it [the 

famine] energized the market ladies and traveling entrepreneurs who would give Shin 

sustenance, cover, and guidance in his escape to China” (Harden 85).  

 It took several years for Shin to finally reach southern California, where he would start 

working for a humanitarian organization “LiNK” (Liberty in North Korea). For a while, he 

blended in with the nomadic lifestyles of the many citizens of North Korea, shuffling around, 

stealing and selling food and other goods, and only just managing to survive. Eventually, with 

much bribery, Shin made it to China and eventually, South Korea. China is reluctant to accept 

North Korean refugees for several reasons, the most important being that a flood of escapees 

may precipitate regime collapse in North Korea, leading to unification between the North and the 

South; China would then “lose a key buffer between one of its poorest regions and a united, 

affluent, and West-oriented Korea” (Harden 149). However, he managed to avoid capture in 

China and became a part of South Korea’s program for adapting North Korean defectors to 

normal life. Almost all citizens display severe psychological issues and many from the camps 

suffer from post-traumatic stress disorder, just as Shin did; due to malnutrition from an early age, 

their mental growth may have been retarded, and they suffer extreme survivor’s guilt. They are 

plagued by anxiety and paranoia when surrounded by the fast paced, technology oriented culture 

of South Korea. Adaptation was very difficult for Shin but he fared better than many refugees; 
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however, his struggle to become less socially inhibited and a more powerful speaker on behalf of 

liberating North Korean prison camps continues to this day. Harden writes that, “Shin is still a 

prisoner … He cannot enjoy his life when there are people suffering in the camps. He sees 

happiness as selfishness” (178). 

 This rare revelation of an almost dystopian world by Shin cannot go ignored. Currently, 

United States foreign relations with North Korea are icy and distant due mostly to the imminent 

threat of their possession of nuclear arms. However, according to Sarah Pruitt, “Kim Jong-Un 

(who is believed to be about 30 years old) wants to prove himself as a leader, and needs the 

support of North Korean military brass. As this argument goes, the recent pattern of aggression is 

mainly a show for his domestic audience, rather than a genuine threat to global security” (“What 

You Need to Know about North Korea). Although we are unsure of what the country’s leader 

may do next, we are sure now about how his citizens are treated. Even high ranking officials are 

extremely poor by global standards and the treatment of those lower in the rigid class system is 

criminal and also forbids anyone from leaving; “By imprisoning its citizens inside the country, 

North Korea defies an international agreement that it has pledged to uphold. The 1966 agreement 

says: “Everyone shall be free to leave any country, including his own” (Harden 149).  This is a 

country of people who need help. Even South Korea, North Korea’s closest neighbor, is 

surprisingly indifferent and in spite of their programs to help defectors, the public turns away 

from the idea of putting money to humanitarian efforts for the north. Harden writes, “It’s a blind 

spot that baffles local and international human rights groups” (170). It is indeed baffling.  

The similarities between North Korea’s political prison camps and those of the Nazi 

regime are numerous and horrifying:  

Like Nazi concentration camps, labor camps in North Korea use confinement, hunger, and fear to 
create a kind of Skinner box … in which guards assert absolute total control over prisoners. Yet 
while Auschwitz existed for only three years, Camp 14 is a fifty-year-old Skinner box, an ongoing 
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longitudinal experiment in repression and mind control in which guards breed prisoners whom 
they control, isolate, and pit against one another from birth. (Harden 105). 

With the knowledge available now, it is a crime for the rest of the world to remain as bystanders 

to this crime against the estimated 200,000 people currently occupying these camps, as well as 

the injustices against the twenty-three million citizens of North Korea. While the United States is 

currently the largest aid donor to North Korea, there are no checks as to how much of the aid is 

actually received by those who need it; this aid will do little in helping those in North Korea who 

need it most, especially in the camps. Shin predicts that eventually, with the collapse of the 

regime, the camps will be destroyed; this is reminiscent of the Third Reich’s attempt to hide the 

Nazi concentration camps. He only hopes that the North Korean government will not murder all 

those people. In order to promote a change and make the issue better known, Shin Dong-hyuk 

successfully overcame his extreme burdens of guilt and the struggle to adapt to an entirely 

different world and continues to be a great activist. 
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ALL ENGLISH CLASSES 
OPTION #2 – Content-Specific Research Paper and Presentation 

 

 
Description: 
Seniors can opt to write a content-specific research paper collaboratively with a content-area 
staff member.  This research paper gives students the opportunity to engage in topic that is of 
high interest to them and is something that is not typically taught in a 12th grade English class.  
The research topic can vary across all content areas, so long as there is a teacher mentor who is 
also knowledgeable with the content.  
 
Guidelines: 

! Come up with a topic for the research paper. 

! Find a teacher mentor who is knowledgeable in this subject area. 

! Complete a research paper proposal form. 

! Determine the content section of the rubric with mentor. 

! Research six (6) peer-reviewed sources using reliable online databases.  

! Submit an annotated bibliography of six (6) peer-reviewed sources. 

! Write a research paper with a minimum of five (5) pages typed in MLA format.  (See 

Appendix A) 

! Submit the content-specific research paper to the mentor and the English teacher for 

grading. 

! Prepare a five (5) minute presentation on the findings from the research. A visual aid that 
uses technology is required. 

 
Due Date Grade Weight Requirements 
1/12/2016 Homework Signed contract submitted to English teacher with 

signatures/contact information for student, parent/guardian, and 
mentor 

1/12/2016 Quiz Research proposal form signed by mentor and submitted to 
English teacher 

1/12/2016 Quiz Content rubric details developed in conjunction with mentor 
2/11/2016 Quiz Annotated Bibliography submitted to English teacher and mentor 

for review 
5/2/2016 FINAL 

(Content 50%) 
Content specific research paper submitted to mentor for grading of 
content. 

5/16/2016 FINAL 
(Structure 30%) 

Content specific research paper submitted to English teacher for 
grading of structure. 

TBD by English 
teacher 

FINAL 
(Presentation 20%) 

Presentation to English class with visual aid that uses technology. 
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OPTION #2 – Content-Specific Research Paper and Presentation 
 

 
General Topics: (Keep in mind these are just possible topics. The choice is up to you!) 
Below is a compilation of general topics that students can use as the beginning stages of their 
research for a content-specific research paper.  These general topics should be narrowed down to 
a more specific idea that will ultimately become a thesis statement. 
 

English Math Science 
Transcendentalism 
Shakespeare’s influence 
Author’s societal influences 
Literary time periods 
Literary Criticism 
History of Greek Drama 

Music and numbers 
Math and gambling 
Applied math 
Statistics in sports 
Practical math for life 
Geometry and architecture 

Climate change 
Alternative fuel sources 
Stem-cell research 
Population control 
Nuclear energy 
Conservation 

History/Psychology/Sociology Art Music 
Constitutional amendments 
Genocide 
Partisan politics 
Gay Parenting 
Genetic screening 
Interracial parents 

Art therapy 
Film Photography 
Digital animation 
Industrial design 
Fashion 
Digital effects 

Digital downloading 
Music therapy 
Music history 
Influence 
Autobiography of a musician 

Technology/Business Health/Physical Education Education/Counseling 
Cyber security 
Online retail 
E-Business 
Creation of apps 
Growth of social networks 
Technology of the future 

Organic foods 
Fast food 
Obesity and weight loss 
Plastic surgery 
Marijuana legalization 
Autism/Aspergers Syndrome 

Homeschooling 
Mainstreaming 
Standardized tests 
Options for teens post HS 
Student developed curriculums 
Peer mediation in schools 

  
Suggested Timeline: 
December-January:  

! Identify research paper topic 
! Signed contract submitted to English teacher with signatures of student, parent, mentor 
! Submit proposal and timeline to English teacher for homework grade 
! Determine content area of rubric 
! Determine meeting dates with mentor 

February-April: 
! Meet with English teacher for check-in 
! Find all five (5) peer-reviewed resources 
! Complete annotated bibliography 
! Begin research paper using resources from Appendix A 
! Meet with mentor to review research paper 
! Attend the writing center for editing and revision process 

May-June:  
! Submit final research paper to mentor for assessment of content 
! Submit final research paper to English teacher for assessment 
! Complete prepared presentation to English class with visual aid 
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OPTION #2: Content-Specific Research Paper Proposal Form 
 

(Proposal must be typed in MLA Format.  Use this form as a template.) 
 
 

Student Name: ________________________________________ 
 
 
English teacher: ____________________________ English Class/Period: __________________ 
 
Mentor teacher: ____________________________ Mentor Email: _______________________ 
 
 
Research paper topic/thesis: _______________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
 
List upcoming meeting dates with mentor (minimum requirement of three (3) meetings 
approximately 15 minutes each) 
 

1.   

2.   

3.   

4.   

5.   

6.   

 
Provide a brief description of your intended outcomes and what you hope to learn: 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
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Provide a detailed timeline of your potential plan to achieve your goal of researching your topic, 
writing a 5-7 page paper, and preparing a 5 minute presentation. 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
 
 
 
 
Mentor Approval Signature: ___________________________________ Date: ____________ 
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OPTION #2 – Content Specific Research Paper 
RUBRIC 

CONTENT 
 (50%) 

Graded by  
Mentor Teacher 

 
**The student and teacher mentor will design this portion of the rubric together** 

 
 
__________/50 

 
 
 
 
 
 
 
 
STRUCTURE AND 
ORGANIZATION 

(30%) 
 

Graded by  
English Teacher 

Use of Text 
• Incorporates pertinent examples and quotes from research 
• Cites textual support appropriately (in MLA format) to further enhance the argument 
• Coherently analyzes the text/quotations to support thesis and argument 
Organization of Ideas     
• Clearly presents thesis and argument 
• Coherent organization of information within the body 
• Text flows naturally from one idea to another 
• Transitions evident in the beginning/end of each supporting paragraph 
• Conclusion that offers insight and greater understanding 
Writing Style and Format     
• Demonstrates a strong command of the English language 
• Consistent tense used throughout 
• Avoids slang and conversational tone 
• Varied sentence structure 
• Avoids 1st/2nd pronouns 
• Uses correct punctuation and capitalization 
• Proper MLA format and heading for academic writing 
• Proper MLA heading for academic writing 
• Meets minimum page requirement 
• Works cited page 

 
 
 
__________/10 
 
 
 
 
 
__________/10 
 
 
 
 
 
 
 
 
__________/10 

 
 
 
 
 
 

PRESENTATION 
(20%)  

 
Graded by 

English Teacher 

Content          
• Clearly explains project process and outcome 
• Provides insightful reflection on senior project 
Preparation 
• Presentation delivered with precision      
• Written notes to aid effective delivery 
• Meets time requirement 
Delivery 
• Appropriate level, speed, and tone      
• Makes eye-contact with the audience 
• Body language 
Visual Aid 
• Can be seen throughout the classroom 
• Appropriately incorporated into the presentation 
• Uses technology that enhances presentation 

 
__________/5 
 
 
 
__________/5 
 
 
 
__________/5 
 
 
 
__________/5 

 
                                                                                                                                                         FINAL GRADE: _______________/100 
COMMENTS: 
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OPTION #2: Content-Specific Research Paper  
SAMPLE PROJECT 

 
Raje Enjeti 

Mrs. Loux/ Mrs. Alonso 

Senior Project 

15 May 2015  

Feminism: A Crusade and Its Importance 

Actress Shailene Woodley emerged as an A-list celebrity through her roles in films like 

the critically acclaimed movie The Descendants and her work in TV, like the abc family series 

The Secret Life of the American Teenager. With great fame comes the responsibility of being a 

role model to millions of impressionable young girls. When asked in a recent interview, as 

women often are, if “she considered herself a feminist,” she answered with a resounding and 

emphatic no. In an interview with Time Magazine, she said, “No because I love men, and I think 

the idea of ‘raise women to power, take the men away from the power’ is never going to work 

out because you need balance…I think that if men went down and women rose to power, that 

wouldn’t work either. We have to have a fine balance” (Dockterman). Woodley represents the 

mass misconception among men and women that feminism is a “bad word” that stands for hating 

men. Feminism is defined as a “movement advocating social, political, and all other rights of 

women equal to those of men”(Watson). Since its conception in the abolitionist crusade, the 

women’s rights movement has influenced history greatly through new laws enacted and is still an 

important feature in contemporary society.  

While the abolitionist crusade and women’s rights campaign were closely allied for fifty 

years, the women’s rights movement diverged to better fit the needs of its constituents. Every 

prominent fighter for women’s rights was first an abolitionist. However, the abolitionist 
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campaign simply “ignored” the women’s cause which resulted in divisions within the abolitionist 

ranks. When women first began protesting for the abolitionist cause, they found that “they were 

not allowed to plead. They were ridiculed when they appeared on speakers’ platforms; they were 

not accepted as delegates when they attended antislavery conventions” (Pioneers of Women’s 

Liberation 6). Women were quite passionate in their fight for the elimination of slavery. 

Therefore, when their opinions were not given due consideration, they began to advocate for 

their own rights. They realized that as a disenfranchised group, they would have a very small 

chance of making progress because politicians would  not “woo” them or listen to their demands. 

By extension, the public would also refuse to listen to these women’s protests. In order to fight 

for the abolishment of slavery, these women pursued suffrage. As this new crusade began to 

form, conservatives believed that women were drawing attention away from the abolitionist 

cause. Cracks arose in this close partnership which eventually resulted in the establishment of a 

formal organization exclusively for women’s suffrage twenty years later.  

The abolitionist crusade began to factionalize as the women’s rights movement grew 

stronger. In 1833, the group that would become the American Anti-Slavery Society held a 

convention in Philadelphia. Lucretia Mott was not allowed to sign the Declaration that was 

adopted even though she spoke several times and held exceptional credentials; the men did not 

recognize the women guests as members of the convention. Mott was one of the most influential 

personalities and was the first female Quaker minister. The Women’s Anti-Slavery Society was 

formed shortly after, which faced the wrath of clergymen who condemned it as an “act of 

flagrant sedition against God” (Pioneers of Women’s Liberation 12). At the time, this was the 

general opinion that society held regarding the actions of these pioneers. Some believed that it 

would be the end of “good old traditions.” Conservatives thought that women would abandon 
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their traditional roles as housewives because they “got all these new ideas stuck in their heads.” 

These conservatives represent the culture, in which women were considered ill-equipped for 

equal rights because their “physical nature unfits them for direct competition with men” 

(Comments on the Enfranchisement of Women). These “good old traditions” are what kept 

women from seeking suffrage because men argued that “if women became involved in politics, 

they would stop marrying, having children, and the human race would die out” (Comments on 

the Enfranchisement of Women). The use of the phrase “die out” is especially interesting because 

it suggests that the women’s movement is the source of all evil along with humanity’s extinction. 

This misogynistic attitude that the sole purpose of a woman is to procreate, make food, and take 

care of the children is the basis for gender stereotypes; the idea that women do not have the 

capacity (because of their physical nature) to become involved in politics is the reason why 

women crusading for the cause faced so many obstacles for a prolonged period of time. These 

outdated ideas were prevalent during the time period and illustrate exactly why women’s rights 

was a necessity.  

Even in abolitionist societies, women were not free of gender discrimination, further 

fracturing the bond between the abolitionist cause and women’s rights crusade. Tensions 

remained high during an election of a woman to the business committee of the American Anti-

Slavery Society. An anti-woman group seceded from the organization, and there was an uproar at 

the London convention where women were “admitted as guests only and seated behind a curtain 

which screened them from public gaze” (Pioneers of Women’s Liberation 10). This moment was 

the catalyst to the official beginning of the women’s suffrage movement. These women faced 

gender discrimination publicly in a convention that claimed to be free of prejudice. These 

women were relegated to roles of second class citizens, a decision exclusively based on their 
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genders. This reveals the ubiquitous nature of misogyny that was rampant during this time 

period. It can be argued that the stance the members of the London Convention  took in treating 

these women mimics the beliefs of conservatives during this time period. Through this action, 

the men of the convention illustrated the widespread belief that women were unfit for politics; 

these women held outstanding credentials, like Lucretia Mott, and were just as qualified to be 

members.  

Thus, there was a formal split between the conservative abolitionists who formed the 

American Women Suffrage Association and the radical minority who formed the National 

Women Suffrage Association. The abolitionist cause and women’s campaign were greatly 

weakened by the split; the principal motive was the “division of opinion over supporting Negro 

suffrage while the question of women's suffrage was postponed…[because] Negro leaders felt 

that the Negro cause was jeopardized by the women who selfishly advanced their own demands” 

(Pioneers of Women’s Liberation 17). This sentiment reflects society’s belief that the priorities 

of men should always come before those of women. Even in the abolitionist organization, 

women’s rights were second to the freedom of the slaves. Both groups suffered from 

discrimination, but leaders of various abolitionist organizations believed the rights of African 

American men were more important than the rights of women. With this formal split, women’s 

suffrage proceeded with the Seneca Falls Convention in 1848, and the campaign for equality 

continued. 

In these early years, women in the movement were not preoccupied with a “war against 

men,”a common misconception. In fact, numerous men were in the forefront of of the struggle, 

specifically spokesmen William Lloyd Garrison, Frederick Douglass, and Wendell Phillips who 

were also associated with the abolitionist cause. Members of the movement advocated for a 
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myriad of other reforms like atheism, temperance, birth control, and the Utopian variety of 

socialism; they were not solely occupied with the fight for the equality of the sexes. In addition, 

the fallacy that all of the women who were a part of the still developing crusade for rights were 

“virgins or libertines” is also false. A legion of the best known feminist leaders were happily 

married and mothers. They did not marry  

“weak husbands who were dominated by their crusading wives. The husbands were 

generally men of outstanding ability and achievement, enthusiastic supporters of the 

women’s cause. The only reason they were overshadowed by their wives was that the 

unusual activities of the wives attracted a good deal of attention” (Pioneers of Women’s 

Liberation 8).  

This is an important point in addressing various misconceptions associated with the women’s 

rights cause. Women were not fighting against men; they did not want to raise themselves above 

their male counterparts. The fact that countless husbands supported their wives in their beliefs 

validates the true intentions of the movement because it is in the pursuit of the equality of the 

genders, which became clearer as the cause progressed. The support of the men shows that the 

intentions of the women are just and equitable because it is highly doubtful that a group of men 

would choose to endorse a movement that intends to elevate women and demote men. In 

addition, the wide variety of reforms that these women pursued were relevant to both genders. 

Thus, these misconceptions during the early stages of the campaign are false.  

As the women’s rights crusade continued, it achieved a milestone in the 1920s. After the 

Equal Rights Convention, the movement was clearly defined by the Declaration of Sentiments 

which called for “complete equality in marriage, equal rights in property, wages, and custody of 

children, the right to make contracts, to sue and be sued, to testify in court, and to vote” 
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(Pioneers of Women’s Liberation 11). This Declaration was adopted by the members of the 

National Women Suffrage Association and set a definite direction for reformers to follow. It 

contains the same legal rights that men have, a standard by which women strived for in the name 

of equality. No longer were they a group that pursued a variety of disconnected reforms. In the 

late nineteenth century and early twentieth century, the group was able to make even more 

progress. In 1871, Elizabeth Cady Stanton and Susan B. Anthony sent the first suffrage petition 

to Congress, and President Wilson declared his support for women’s suffrage in January 1918. 

Congress approved and passed the suffrage amendment in June 1919, and in 1920, the 

Nineteenth Amendment was ratified. It came just in time for the upcoming elections. The 

approval of Congress and President represents how the women’s rights movement had come full 

circle. Their opinions were now politically important, resultinging in the President himself 

“wooing” the women for his vote. In addition, Congress established a Women’s Bureau of the 

Department of Labor to assist women in the workplace. Great progress was achieved for women 

during this decade. 

In the 1940s, the lives of millions of women were changed by the arrival of the war. 

Working women became the norm because countless men were leaving to go to war; “over two 

million women stepped up and took jobs in war production plants and in services that were 

essential for war” (American Women in World War II). This increase of women in the workforce 

and women in the military/armed forces is significant as it shows the departure of women from 

their traditional roles as housewives. By working in these factories, they show that they are just 

as capable as men in doing work that requires complex and heavy machinery. This new working 

woman is symbolic of all of the efforts that the women in the nineteenth century completed to 

achieve equality. The arrival of war changed the gender roles of women significantly.  
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As the decades progressed, women became more involved in society and have gained 

status and recognition; they initiated changes in various organizations, formal and informal. 

Women were encouraged to broaden their horizons and refused to limit their options in life. For 

example, in 1961, Esther Peterson was appointed as director of the Women’s Bureau of 

Department of Labor and was the first woman to hold this post. In 1968, various women’s rights 

groups were established, like NOW and Women’s Equity Action League (WEAL). Women’s 

awareness of the discrimination they faced increased, and the Equal Rights Amendment was 

passed by Congress in 1972 but not ratified. The National Women’s Party proposed the ERA in 

1923 in order to “make discrimination against Americans because of their sex illegal” (Equal 

Rights Amendment). This law follows the theme that the original women’s rights pioneers set in 

the late eighteenth century: women simply want equality whether it be in voting rights or in job 

applications. Through the decades, they have gained increased political and social influence 

which would not have been possible without the hard work of women’s rights crusaders like 

Elizabeth Cady Stanton. These actions represent the continued fight for women’s equality, a 

movement that will not rest until total equality of the genders has been achieved.  

In present society, the feminist movement is still relevant because women are still victims 

of discrimination. Since women began working in the 1940s, “their pay continued to lag far 

behind their male counterparts: Female workers rarely earned more than fifty percent of male 

wages” (American Women in World War II). These women were operating the same machinery 

for the same amount of time as men who held the jobs before them, and yet, because of their sex, 

their salary was reduced by fifty percent. This is an example of gender discrimination that is still 

an issue today. Although the difference in salaries between men and women are not as great as 

they were in 1940, there is still a salary gap. As of 2013, “women make 77 cents to every dollar 
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that a man makes” (On Pay Equity Day, Why Women Are Paid Less Than Men). If the Equal 

Rights Amendment had been ratified, then issues like wage inequality would be illegal. A man 

and a woman who hold the same qualifications would make the same amount of money. 

However, the law is three states short of ratification, which means gender discrimination will 

remain in society despite all of the progress that has been made in the name of gender equality 

and feminism. 

In this past year, the word feminism has appeared in pop culture countless times.Often, 

feminism carries negative connotations of “man hating”. An important distinction must be made 

between misandry and feminism. Misandry is defined as the “dislike of, contempt for, or 

ingrained prejudice against men” (Definition of Misandry). Feminism as defined previously, is 

the movement striving for equality of both genders. However, because of the negative 

connotation and association with misandry, celebrities choose not to identify as feminists in 

order to save their reputations as “carefree and cool.” This is best exemplified by Shailene 

Woodley’s comment that she is not a feminist “because I love men” (Manchir). Some even hold 

the incorrect assumption, that women have already reached equality and women’s rights are no 

longer an important issue.  

Emma Watson addresses gender inequality and its various misconceptions in her speech 

for the United Nations regarding her campaign HeForShe. She sums up her reasons for being a 

feminist beautifully. She believes it is her “right that as a woman I am paid the same as my male 

counterparts. I think it is right that I should be able to make decisions about my own body. I 

think it is right that women be involved on my behalf in the policies and decision-making of my 

country. I think it is right that socially I am afforded the same respect as men” (Watson). These 

ideas are powerful  and illustrates the importance of the movement, especially in present day 



 30 

society. Just like the women who signed the Declaration of Sentiments with a clear purpose in 

mind, Watson creates a campaign that serves as a call to arm for all to join and support the cause. 

She shows that the issues women face today are just as crucial and urgent as those faced by 

women in the nineteenth century. Through specific examples that are applicable to any woman, 

Watson emphasizes how despite all the progress that has been made, more still needs to be done. 

With the repetition of the word “right,” she is able to create an image that feminism is essential 

to every woman and none should go without.  

She also addresses the misconceptions associated with feminism. As a feminist, she is 

apparently “among the ranks of women whose expressions are seen as too strong, too aggressive, 

isolating, anti-men, and unattractive” (Watson). This mindset contributes causes celebrities to 

reject the label. It also mimics the conservative values of men against feminism in the developing 

years of the movement. These women who are “too strong, too aggressive… and unattractive” 

will cause the obliteration of the “good old traditions” because they do not meet the gender 

stereotypes that contemporary society has forced upon women. No longer are women expected to 

fill the traditional role as a perfect housewive. Now, women are expected to follow the model of 

the “cool girl” who is pretty and lacks substance. People expect to be entertained by the “pretty 

girl” because she is the epitome of what is hip and cool in society. As a feminist, this facade of a 

pretty girl washes away, leaving behind this perceived “aggressive, anti-men” persona. This 

cycle of shying away (submissiveness) from feminism in order to keep to traditional roles shows 

how indoctrinated society is to oppress women despite how much progress has been made. 

Because of these stereotypes, women must be seen as submissive in order to be attractive, the 

complete opposite of women who are “strong” and pursue their rights. Furthermore,  
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“to disregard feminism is to dishonor the hard work done in its name. If you're a woman 

who has ever set foot in a voting booth, played a sport in school, needed sexual 

harassment laws, opened a credit card in your own name or appreciated the fact that it's a 

crime for someone you marry to rape you, then you've benefited from the hard work done 

by feminists in the last 100 years” (Manchir).  

This quote summarizes the benefits fought for by feminists in order to give women basic rights 

and allow them to live free of fear with the knowledge that they are protected by the law. 

Without the efforts of feminists in the eighteenth and nineteenth centuries, a woman would still 

be relegated to the role of a housewife, remaining stagnant in conservative gender stereotypes.  

Emma Watson extends her message by applying it to men. She states that men are also 

negatively affected by gender stereotypes and how “if we stop defining each other by what we 

are not and start defining ourselves by what we are—we can all be freer and this is what 

HeForShe is about. It’s about freedom” (Watson). This freedom that Watson describes represents 

the equality of the genders, free from stereotypes that society forces upon them. By including 

men in her message and appealing to them to also take up the cause of feminism, she makes her 

message universal and defines feminism for what it truly is -- the equality of the genders. This is 

also reminiscent of the husbands’ support of their feminist wives’ beliefs. In those days, almost 

two hundred years ago, men understood that gender inequality is an issue that could also affect 

them. Watson simply reiterates this detail by emphasizing how gender inequality and stereotypes 

confine men within a box. Thus, the fight for gender equality has been proved to be just and 

equitable once again with Watson’s speech.  

Feminism is an issue that encompasses gender stereotypes, voting rights, and wage 

equality. It is the pursuit of gender equality in political, social, and economic spheres of 
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influence. It has shaped history through the benefits women have today and is still important to 

contemporary society, despite the misconceptions.  There are many untold stories of women a 

part of this still developing movement that faced condemnation and abuse from the public. 

However, it is through their efforts that women are able to vote and open their own credit cards. 

Despite the progress, gender discrimination and gender stereotypes have not been destroyed. At 

least now, women are becoming aware of the issues they face and the hoops they must jump 

through. This crusade must endure in order for women all around the world to achieve equality.  
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ALL ENGLISH CLASSES 
OPTION #3 – Content-Specific Project/Performance and Presentation 

 

 
Description: 
Seniors can opt to create a presentation centering on an area of interest from outside the traditional 
English class.  Students will be able to explore the creative process of designing an original work (ex. 
Play, painting, musical piece, etc.) in close concert with a Mentor.  This exploration will include a 
paper, a presentation and a practical artifact. 
 
Guidelines: 

! Select an area in which you are confident you can create a polished project. 
! Complete a project proposal form. 
! Find a Mentor teacher.  
! Create a detailed rubric. 
! Create a finished and detailed product. 
! Write a paper that explores the steps of the process and reflects on what was learned with a 

minimum of three (3) pages typed in MLA format.  (See Appendix A) 
! Prepare a five (5) minute presentation on the process and final product. A visual aid that uses 

technology is required. (Slide Show or Prezi suggested) 
! Check in date: Annotated bibliography with three (3) sources and the timeline 
! NOTE: Students working in a group must use the same mentor and will receive the same 

grade on the project based on the rubric developed in conjunction with the mentor. Each 
member of the group must write their own reflection paper and submit to their respective 
English teacher. The papers and in class presentations will be graded individually. 
 

Reflection Paper: 
• Why did you complete this project? Explain any prior knowledge or background experience 

you may have had that inspired you to take on this project. 
• How did your research help guide your planning process? 
• What did you plan to do? 
• What steps did you take to accomplish your project? Explain the step-by-step process. 
• What was your outcome? Describe your success and failures. What would you do 

differently? 
• What did you learn from this project? How will it help you in the future? 

Due Date Grade Weight Requirements 
1/12/2016 Homework Signed contract submitted to English teacher with signatures/contact 

information for student and parent/guardian 
1/12/2016 Quiz Research proposal form signed by student and parents and submitted 

to English teacher 
1/12/2016 Quiz Rubric details developed in conjunction with Mentor Teacher 
2/11/2016 Homework Annotated Bibliography submitted to English teacher  

Meeting to Review Timeline 
5/2/2016 FINAL 

(Content 50%) 
Product and paper submitted to mentor for grading of content. 

5/16/2016 FINAL (Reflection 
Paper 30%) 

Product and paper submitted to English teacher for grading of 
structure. 

TBD by English 
teacher 

FINAL 
(Presentation 20%) 

Presentation to English class with visual aid that uses technology. 
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OPTION #3 – Content-Specific Project/Performance and Presentation 

 

 

Suggested Timeline: 

December-January: 

! Attend December 18th meeting in PAC 

! Identify topic for project and find mentor 

! Signed contract submitted to English teacher with signatures of student and 

parent/guardian   

! Determine content area of rubric 

! Determine meeting dates with mentor 

! Complete timeline 

! Submit proposal and timeline to English teacher for quiz grade  

February:  

! Begin working on the project 

! Annotated bibliography due to English teacher 

! Meet with English teacher to review timeline 

March-April: 

! Continue work on the project and document the process 

! Begin paper 

! Attend the writing center for editing and revision process 

May-June:  

! Submit final product to mentor for assessment 

! Submit final product and paper to English teacher for assessment 

! Complete prepared presentation to English class with visual aid 
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OPTION #3 – Content-Specific Project/Performance and Presentation 
Proposal Form 

 

 
(Proposal must be typed in MLA Format.  Use this form as a template.) 

 
 

Student Name: ________________________________________ 
 
 
English teacher: ____________________________ English Class/Period: __________________ 
 
Mentor teacher: ____________________________ Mentor Email: _______________________ 
 
 
Research paper topic/thesis: _______________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
List upcoming meeting dates with mentor (minimum requirement of three (3) meetings 
approximately 15 minutes each) 
 

1.   

2.   

3.   

4.   

5.   

6.   

 
Provide a brief description of your intended outcomes and what you hope to learn: 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
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Provide a detailed timeline of your potential plan to achieve your goal of researching your topic, 
writing a 3 page paper, and preparing a 5 minute presentation. 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
   
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
 
 
 
 
Mentor Approval Signature: ___________________________________ Date: ____________ 
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OPTION #3 – Content Specific Project/Performance 
RUBRIC 

CONTENT 
 (50%) 

Graded by  
Mentor Teacher 

 
**The student and teacher mentor will design this portion of the rubric together** 

 
 
__________/50 

 
 
 
 
 
 
 
 

REFLECTION 
PAPER (30%) 

 
Graded by  

English Teacher 

Organization of Ideas     
• Clearly explains project process and provides a self reflection 
• Coherent organization of information within the process paper 
• Incorporates pertinent examples, references and quotes from research for the project 
• Text flows naturally from one idea to another 
• Transitions evident in the beginning/end of each paragraph 
• Conclusion reflects on entire process, offers insight, and a greater understanding for 

the future 
• Answers all questions outlined in requirements 
 
Writing Style     
• Demonstrates a strong command of the English language 
• Consistent tense used throughout 
• Avoids slang and conversational tone 
• Varied sentence structure 
• Avoids 2nd pronouns 
• Uses correct punctuation and capitalization 
• Proper MLA format for academic writing 
• Proper MLA heading for academic writing 
• Meets minimum page requirement 
• Works cited page 

 
 
 
 
 
 
__________/20 
 
 
 
 
 
 
 
 
 
 
__________/10 
 

 
 
 
 
 
 

PRESENTATION 
(20%)  

 
Graded by 

English Teacher 

Content          
• Clearly explains project process and outcome 
• Provides insightful reflection on senior project 
Preparation 
• Presentation delivered with precision      
• Written notes to aid effective delivery 
• Meets time requirement 
Delivery 
• Appropriate level, speed, and tone      
• Makes eye-contact with the audience 
• Body language 
Visual Aid 
• Can be seen throughout the classroom 
• Appropriately incorporated into the presentation 
• Uses technology that enhances presentation 

 
__________/5 
 
 
__________/5 
 
 
 
 
__________/5 
 
 
 
__________/5 

 
                                                                                                                                                         FINAL GRADE: _______________/100 
COMMENTS: 
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OPTION #3: Content-Specific Project/Performance  
SAMPLE PROPOSAL AND TIMELINE 

  
Student Name: Elijah Viola 
 
English Teacher: Mrs. Loux  English Class/Period: AP Literature & Composition pd 5 
 
Mentor Teacher: Mr. Wormann Mentor Email: dwormann@pway.org 
 
Research paper topic/ thesis: My senior project will be setting up and organizing the senior 
showcase which will feature all of Mrs. Loux’s eighty students’ senior projects.  
 
List upcoming meeting dates with mentor (minimum of three (3) meetings approximately 15 
minutes each): 
1) Dec 23rd (pd. 3/homeroom) 
2) Jan 16th (pd. 3/homeroom/lunch) 
3) Feb 9th (pd. 3/homeroom/lunch) 
4) Feb 19th (pd.3/ homeroom/lunch) 
*Additional meetings need to be held which will include Mr. Lester, Dr. Gayles, Dr. Ritchie, Mr. 
Eyler and Mrs. Loux in order to go over and approve any logistics regarding the event.  
 
Provide a brief description of your intended outcomes and what you hope to learn: 
 
The senior showcase will not only involve my efforts but the work of the seniors involved, the 
teachers and staff I will be communicating with, and also the juniors who will watch and 
participate in the presentation. Overall, the senior showcase will be a communal effort that I am 
responsible for planning and overseeing. I intend to learn how to improve the whole event based 
on the information and knowledge I have from last year’s showcase which Toni Uzoho planned 
and I volunteered in. 
 
Elijah Viola 
 
My timeline may change when it comes to communicating with other teachers and staff if 
anything unexpected comes up (weather wise, testing wise, etc.) However, my side of planning 
should stay unaffected.  
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Date Item Completed 
1/5/15 ALL proposals and rubrics are to be handed in  
1/16/15 Those listed below should be contacted about their involvement 

in the senior showcase. 
o Mr. Lester 
o Dr. Gayles  
o Dr. Ritchie 
o Mr. Eyler  
o Mr. Calvo -- for fliers and handouts that may be 

needed on the day of the event 
o Mr. Hall -- for working lights/ mics needed in the 

PAC 
ALL of Mrs. Loux’s 80+/- students should be made aware of 
their responsibility in the showcase (“emphasize WHY did you 
do your project, NOT how”) 

 

2/20/15 • A schedule for the event should be available for editing 
and introduced along with pre and post surveys. 

• A sit down meeting and explanation of the senior project 
should be given. 

 

3/15/2015 • ALL 11th grade English teachers should be made aware 
of the senior showcase and what is to be expected. 

 

4/15/2015 • 11th grade English teachers should be contacted in order 
to have an OFFICIAL list of the students going for 
crowd control/ roster. 

 

4/30/2015 • Send draft of email to mentor and administrators of 
initial schedule for approval. 

• Develop list of technology needed. 

 

5/1/2015 • Mrs. Loux should have rosters of students participating 
watching and a detailed schedule finalized and signed by 
people mentioned above. 

• Essay (up to planning) must be revised and ready to hand 
in 

 

5/20/2015 • Logistics regarding attendance for that day, emailing 1st-
3rd block teachers and finalizing and looking over EACH 
person’s project MUST be completed.  

 

5/22/2015 • Last visit to each of Mrs. Loux’s English classes to 
review logistics of the day 

• Meeting with administrators to review logistics 
• Meeting with custodial staff to review logistics 
• Confirm all technology needed 

 

5/23/2015 • SENIOR PROJECT SHOWCASE (All seniors arrive in 
Patton Café at 7:00am for set up) 

 

6/1/2015 In-class presentation  
((ONCE A MONTH: check up on senior project progression starting Jan 16th)) 
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OPTION #3: Content-Specific Project/Performance  
SAMPLE PROJECT 

  
Joey Regan 

Mrs. Loux 

English 4 Honors 

15 May 2014 

Fusion Theater Co. 

 Ever since childhood, my greatest asset has been my creativity, both performance and 

practically based. I have always enjoyed creating visually appealing designs, but at the same 

time, I also have a love for being on stage. Therefore, I was torn when it came time to construct a 

project for my senior assessment. It only seemed logical to do something involving theater, but I 

also wanted to use my skills as a graphic designer. That is when I came up with the perfect idea; 

I would create promotional material and business supplies for a fictional theater company. The 

obvious choice for a mentor was my graphic design teacher, Miss Guevara. Through my senior 

project, I have learned how challenging graphic design is yet how rewarding it is at the same 

time. 

 Surprisingly enough, the first and most challenging aspect of my project was choosing a 

name for my theater company. I wanted my company’s title to seem classy and sophisticated, yet 

modern and appealing to a younger audience. At the same time, I also wanted the name to have a 

meaning behind it, and I did not want it to seem as if I picked a random title. At first, I wanted 

my company’s name to be “Center Stage,” but I quickly realized that Center Stage was too 

generic and lacked originality. Instead, I thought about what performing means to me, and I 

decided that theater is about people coming together as one to put together a final product. I 

wanted my company’s name to emphasize the fellowship of theater. After some brainstorming, I 
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came up with a list of potential names, which included Camaraderie, Synthesis, and Fusion. The 

first title that I eliminated was Synthesis because it reminded me of a chemistry class and not an 

up-and-coming theater company. With one down, I had two titles to pick between, and in the 

end, I chose Fusion because it was unique and represented the meaning of theater perfectly.  

 With a title for my company finally chosen, I began to create a logo. Like the title of my 

company, I wanted Fusion’s logo to seem sophisticated and attractive. I made five sketches of 

my potential symbols, and afterwards I recreated them on the computer program Adobe 

Illustrator. I included the tragedy and comedy masks in my logos because they are international 

symbols of theater. By using monotone colors and a combination of serif and sans serif fonts, I 

was able to make the logos look sleek. Once I completed making the logos on Illustrator, Miss 

Guevara and I chose the two logos that we liked the best. However, we felt as though the 

symbols were missing something, and that they needed a splash of color to liven them up. After 

adding some color to the two logos, I was finally able to decide which logo I liked the best. I 

ended up choosing one of the simplest logos that I designed, because I felt that it looked polished 

and cool, just like Fusion. 

 Once Fusion had a logo, I designed business materials and promotional material for the 

company. The first item that I designed was a business card, being that every successful 

company needs business cards. Because I wanted all the material I created to evoke Fusion’s 

uniqueness, I decided to make the card vertical, instead of the typical horizontal business card. 

On the card, I included all of my business contact information and I put the logo at the top of the 

card to create consistency between each piece. I also stuck to the same color scheme I used with 

the logo, which was monochrome with a dark blue. Next, I created a simple stationary that 

included the logo along with contact information. Afterwards, I decided to make a poster for a 
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fictional musical, and I ended up deciding to design a poster for Gatsby the Musical, a fictional 

musical based off of The Great Gatsby. Gatsby was the perfect musical for Fusion to present, 

being that The Great Gatsby is culturally significant and also appeals to Fusion’s sophisticated 

nature. While the poster was relatively easy to make, creating a color scheme was somewhat of a 

challenge. I wanted to use a combination of dark and light colors, and I also wanted to use colors 

that are not often paired with one another. In the end, I used tan, dark blue, and a deep red, which 

blended nicely with one another. The final piece I created was an invitation to send to theater 

critics and other noteworthy members of the theater community for when Fusion premieres a 

new show. The assemblage of the invitation was a huge challenge. I had to start over multiple 

times because I incorrectly cut the envelopes I designed, or incorrectly folded the envelope, 

causing there to be a gap that left the invitation unable to be closed. Ultimately, I ended up 

adding a strip of velum, which is glossy paper, into the gap, and thus closing the envelope. The 

invitation was by the far my favorite piece that I created, and Miss Guevara wholeheartedly 

agreed. 

 Overall, this was a somewhat challenging yet rewarding process. The initial stages of 

finding a company name and creating a logo were time consuming and tedious, but once I 

completed those two steps, my transition into actually creating the business material was a lot 

smoother. After completing the material, I was proud of the final products, and I was shocked 

how professional looking each piece was. This project has caused me to consider a possible 

career as a graphic designer in the future. Furthermore, I have also contemplated potentially 

starting my own theater company when I am older. Who knows? Maybe one day Fusion Theater 

Company will be taking Broadway by storm! 
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STUDENT-MENTOR RESPONSIBILITIES OVERVIEW 
 

 
 
Before the project begins: 

• The senior student initiates contact with a Piscataway High School teacher and presents a 
draft of either the content-specific research paper proposal form or the content-specific 
project/performance proposal form to the possible mentor. 

• The senior student reviews student-mentor responsibilities with the possible mentor.  
• The teacher agrees to be the mentor for the student and offers suggestions for the 

student’s proposed project.  
• The mentor and student work collaboratively to create a rubric for the content of the 

paper or project. 
• The student returns the completed proposal form to the mentor prior to Monday, January 

12, 2016 for mentor’s approval and signature with an attached completed rubric. 
• Student submits completed proposal form (signed by mentor), collaborative content 

rubric, and student/mentor agreement form to English teacher no later than Monday, 
January 12, 2016.  

 
 
During the project: 

• The senior is required to meet with the mentor a minimum of three times (approx. 15 
minutes per meeting) prior to the completion/submission of the project. 

o During each meeting with the mentor, the student must provide him/her with an 
accurate and updated draft of the paper or project and the timeline. 

• If needed for the project, the senior is required to coordinate the following:  
o Scheduling the event on the school calendar, 
o Booking rooms and facilities, 
o Reserving all required tech needs, 
o Purchasing own materials, 
o Creating and getting flyers approved by administration, 
o Meeting with all necessary parties prior to the project date.  
o Please note: None of the above is the responsibility of the mentor. 

• The mentor offers advice, suggestions, resources, and feedback to the senior student. 
• The mentor is welcomed to contact the English teacher if he/she is concerned about the 

senior students progress or has any questions regarding the process as a whole.  
 
 
After the project: 

• The student must complete a project or submit a final draft of the essay to mentor by 
Monday, May 2, 2016.  

• The teacher mentor must grade the content of the project or paper using the rubric he/she 
collaboratively developed with the senior to assess the final product. 

• The mentor must submit the rubric, project, and grade to the student’s English teacher no 
later than Monday, May 16, 2016. 

• The mentor is welcomed to attend the senior’s final in-class presentation if he/she desires. 
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CONTRACTS 
 

STUDENT CONTRACT 
 
I _______________________________ have carefully read the Senior Project Handbook and understand 

what is required of me for the Senior Project.  I understand the difference between all three options, which 

assignments require a Piscataway High School teacher mentor, and that there is a presentation component 

for all three options.  I clearly understand all of the requirements for the Senior Project including the 

important due dates and where I can go for help. Lastly I understand that the Senior Project will be 

assessed on a 100-point rubric and it will count as my final exam grade for English 4. I know failure to 

complete any and all parts of the Senior Project will result in a failing grade on the project and will 

require me to take a written exam during the scheduled Final Exam period in June.  I understand the 

failing senior project grade and written final exam grade will be averaged together to determine my final 

exam grade. 

 
Student Signature: ____________________________________ Date: ___________________ 
 
Parent Signature: _____________________________________ Date: ___________________ 
 

 
MENTOR GUIDELINES AND CONTRACT 

• Mentors may advise with the design and content of the project/paper; however, it is NOT the 
mentor’s responsibility to do the project for the student. 

• Mentors should review the student’s proposal and timeline prior to signing off with approval.  
The mentor may suggest revisions and offer feedback for areas of improvement. 

• Mentors should be able to help students with the technical aspects of their project/paper and 
advise students when they run into difficulties. 

• The mentor helps guide the student’s learning by asking thoughtful questions, making him/her 
aware of resources available and providing access to information. 

• Mentors should assist in evaluating successes and reviewing aspects of the project. 
• Mentors work collaboratively with the senior to develop the content specific rubric, as well as 

assess the student’s project/paper at its completion. 
 
I agree to be __________________________________’s mentor and certify that I am willing to perform 
the duties outlined above and on the “Mentor-Student Responsibilities” page. 
 
Signature: ____________________________________ Date: _________________________ 
 
Print Name: ___________________________________ Department: ___________________ 
 
Email: _______________________________________ Room Number: _________________ 
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HOW TO WRITE AN ANNOTATED BIBLIOGRAPHY 
 

 
For each source you use  in your research paper, you will create an annotated bibliography 
entry in MLA format. Annotated bibliographies are tools for tracking and processing your 
research work. Entries typically consist of two parts:  

• A bibliographic citation for the source in MLA format 
• An annotation (a brief summary of or commentary about the source) 

 
For this task, the annotation will consist of three elements:  

• A summary of the information you found in the source  
• An assessment of the degree to which the source was helpful in your research  
• A reflection on how the information might be used in your presentation.  

 
 
For an Article:  
Author(s). “Title of article.” Magazine Title. Publication date or issue: page number.  
 
Sample Entry with Annotation:  
Edmonds, Rick. “Jim Crow: Shorthand for Separation.” FORUM Magazine. Summer 1999: 7.  
 
Edmonds reviews the origins of the term “Jim Crow” and the significance of Jim Crow laws and 
customs as a social factor in the South. He also traces how awareness of the term’s meaning has 
changed over time as our society has become more politically correct. This source was helpful 
for understanding how racial attitudes led to the creation of separate but equal laws. We might 
use it to show how political the term became in the 1930s through 1960s. 
 
 
For a Website:  
Author(s). Name of Page. Date of Posting/revision. Name of  institution/Organization affiliated 
with the Site. Date of access. <electronic address>.  
 
Sample Entry with Annotation:  
Martin Luther King, Jr., National Historic Site. “Jim Crow Laws.”  15 nov. 2004. national Parks 
Service. 5 January 2008.  <http://www.nps.gov/malu/documents/jim_crow_laws.htm>.  
 
This site gave a shocking list of laws that existed across the South—but also in other states (such 
as Arizona and Wyoming). it shows how Jim Crow regulated things ranging from the use of 
public facilities and transportation to marriage and schools. We might use it to engage our 
audience with some shocking examples—or to challenge their belief that this only happened in 
the South.  
 
Note: See OWL at Purdue University for additional help. 
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EMBEDDING QUOTATIONS 

 
 
After you have identified the most valuable and supportive quotations for your essay (See 
Choosing Effective Quotations), you must be sure to embed them properly within your paper. 
Remember that a quotation CANNOT stand alone as a sentence. You must include an 
introductory phrase (See Incorporating Quotations into Sentences). Also, all quotations must be 
cited properly (See Quotation Format).  
 
In order to be sure that you are properly and effectively embedding quotations into your paper, 
use the IQCDC method for each quotation:  
 
Introduce the quotation, at least by giving the speaker’s name. Be sure to insert a comma after 
the introductory phrase and before the quotation (e.g.: Turkle says, “Quote”).  
 
Quote accurately and with consideration of the original context (including who is speaking and 
the exact wording – do not change the quotation or take it out of context).  
 
Cite correctly in MLA format, with parenthetical page reference (e.g.: “Quote” (263)).  
 
Discuss to explain the meaning of the quotation or with attention to some key word being used.  
 
Connect to your argument, to the point being developed, or to another part of the text.  
 
Often times, you will use more than one quotation in a paragraph. If this is the case, you will use 
the IQCDC method for EACH quotation. Use a transition (word or sentence) to tie your 
quotations together. Look at the passage below to see an effective use of the IQCDC method:  
 

[INTRODUCE] One such townsperson comments, [QUOTE] “’Reverend Master 
Dimmesdale, her godly pastor, takes it very grievously to heart that such a scandal should have 
come upon his congregation,’” [CITE] (49). [DISCUSS] The significance of this quotation is 
twofold. First, it illustrates that Dimmesdale’s opinions are taken seriously by the townspeople, 
and that he is a person they can trust. He is in agreement with the rest of the people of Boston, 
and therefore shows his credibility to the masses. Second, he has taken Hester’s sin “grievously 
to heart,” which portrays his sense of holiness and morality. [CONNECT] If he is upset about 
Hester’s affair, it can be assumed that his morals are honorable.  

 
Helpful Hint: After you have embedded your quotations, complete the IQCDC test. Write 
IQCDC next to every quotation and circle the letters that indicate what you have included. For 
example, if the quotation is introduced, quoted accurately, and cited properly but not discussed 
or connected, you would circle only I, Q, and C. It will help you to check for proper quotation 
incorporation.  
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INCORPORATING QUOTATIONS INTO SENTENCES 
 

When incorporating quotations into your essay, you must be sure to embed them into a sentence. 
In order to be sure that your paper and your quotation use do not become overly repetitive, there 
are several different ways you can incorporate quotations into sentences.  
 

1. An introducing phrase or speaker plus the quotation  
 
Speaker before quotation:  
 

One such townsperson comments, “’Reverend Master Dimmesdale, her godly 
pastor, takes it very grievously to heart that such a scandal should have come 
upon his congregation’” (49).  
 

Speaker after quotation:  
 

Gatsby is not to be regarded as a personal failure. "Gatsby turned out allright at 
the end" (176), Nick accorded.  

 
2. An assertion of your own and a colon plus the quotation  

Note that the assertion of your own must be a complete sentence and that the quotation 
directly relates to the assertion. 
  

The townswoman’s trust in Reverend Dimmesdale’s moral compass is evident: 
“’Reverend Master Dimmesdale, her godly pastor, takes it very grievously to 
heart that such a scandal should have come upon his congregation’” (49).  
 
Fitzgerald gives Nick a muted tribute to the hero: "Gatsby turned out all right at 
the end" (176).  
 

3. An assertion of your own with quoted material worked in  
Note that the quoted material works grammatically in the sentence.  

 
For Nick, who remarks that Gatsby "turned out all right" (176), the hero deserves 
respect but perhaps does not inspire great admiration.  

 
Dimmesdale has taken Hester’s sin “grievously to heart” (49,) which portrays his 
sense of holiness and morality.  
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PARTIAL QUOTATIONS 
 

 
 

Partial quotations, or pieces of a direct quotation that are threaded into your own original 
sentence, are very helpful in livening up your writing and allowing you to maintain a personal 
writing style. Identify specific words or phrases from a text that are most important in presenting 
your ideas and incorporate them into your own sentences. Be sure to use quotation makes around 
the author’s words and phrases, but commas are not necessary. Also be sure to properly cite your 
quotations.  
 
Example: 
 

Though not explicitly state, Nick reveals that he is searching for companionship, and this  

loneliness proves to be the motivation for his friendship with Gatsby. After returning from the 

Great War, Nick feels “restless” (3), as if he on “the ragged edge of the universe.” His isolation 

in the Midwest sends him to New York City, where he decides to enter the bond business 

because “everybody [he] knew” was in it. Nick chooses his profession based primarily on what 

others around him are doing, and because he hopes to find a connection amongst the sea of other 

“single [men]”. Once he settles in his bungalow, originally meant to be shared with another 

young man, Nick’s loneliness is even more poignant. He had a dog “until he ran away” and a 

Finnish housekeeper who simply “muttered Finnish wisdom to herself” (4). It is no wonder that 

Nick is desperate to find a friend in his neighbor Gatsby. Nick’s loneliness after the war follows 

him East even in his attempt to escape it, and it is not until he meets a man who is also desperate 

for companionship that Nick once again feels connected to the world around him.  

 

NOTE: See Adding Words to a Quotation for an explanation on the brackets in the sample 
paragraph above. Often times, you will have to change words within a quotation to maintain 
grammatical correctness, so you must use square brackets to indicate which words have been 
changed.  
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BLOCK QUOTATIONS 
 

 
 

If you have a quotation that exceeds four lines of type, you must block, or indent, it. These 
lengthy quotations should be used very sparingly. They are only necessary if you plan on 
discussing the entire passage. Sometimes, paraphrasing (See Paraphrasing) or working quoted 
material into your own sentence (See Incorporating Quotations into Sentences) are better 
options.  
 
However, if you need to quote a large portion of text, you must follow these rules:  

1. Quotation should be blocked if it is longer than four lines of type.  
2. Include an introductory phrase in the paragraph, and then use a colon.  
3. On a new line, indent your quotation and maintain indention for the entire quotation.  
4. When a quotation is indented, do not use quotation marks.  
5. The parenthetical citation is included outside the ending punctuation.  
6. Maintain double spacing.  
7. When you are finished quoting and citing, start a new line at the original margin.  

 
 
Example: 
 

In the final sentences of the novel Nick remarks on human determination:  

Gatsby believed in the green light, the orgastic future that year by year recedes before us. 

It eluded us then, but that’s no matter — to-morrow we will run faster, stretch out our 

arms farther. . . . And one fine morning —— 

So we beat on, boats against the current, borne back ceaselessly into the past. (192)  

Even though we are consistently disappointed as our dreams “elude us”, it is human nature to 

“run faster and “beat on.” Yet, if we continue to strive for these unreachable goals, never truly 

achieving success, there is a point when human determination becomes sad, even pathetic.  
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ADDING WORDS TO A QUOTATION 
 

 
 

If you are using a quotation but want to add a word or phrase in order to clarify the information 
for your reader, be sure that you use the proper formatting so that you maintain the validity of 
your source. Sometimes you may have to change a word so that it works grammatically into your 
sentence, and you treat it as an added word as well.  
 
Use square brackets to add additional words or phrases:  
 

Nick says that he “decided to go East [to New York City] and learn the bond business” 
(3).  
 
In this case, “to New York City” is added to the quotation using brackets because 
readers who are unfamiliar with the setting of The Great Gatsby need more specific 
information. Since this information was not included in the original text, brackets must be 
used.  

 
Use square brackets to change a word:  
 

He chooses the bond business simply because “everybody [he] knew was in the bond 
business, so [he] supposed it could support one more single man” (3).  

 
Here, the original quotation is in first person, but in order to embed it into the sentence 
and maintain grammatical correctness, the pronouns needed to be changed from “I” to 
“he”. 

  
NOTE: Changing words within a quotation is only appropriate if you do not alter the author’s  
intent. It is only meant to allow better flow within an essay.  
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OMITTING WORDS FROM A QUOTATION 
 

 
If you want to use a quotation but do not need every word within the sentence, you may omit 
words in order to keep the quotation at an appropriate length and only include the information 
necessary for your argument.  
 
Use ellipses to indicate omitted words:  
 

Nick describes one of the signs that wild and luxurious parties are constant occurrences at  
Gatsby’s mansion: “Every Friday five crates of oranges and lemons arrived... [and] every 
Monday these same oranges and lemons left his back door in a pyramid of pulpless 
halves” (61).  

 
The phrase “from a fruiter in New York” has been omitted because the supplier of the 
oranges and lemons is not important in this particular essay. By omitting this phrase, the 
reader will not be burdened with unnecessary additional information, only information 
that is pertinent to the argument presented.  
 
Nick describes the Valley of Ashes and notes, “Above the gray land...you perceive...the 
eyes of Doctor T. J. Eckleburg” (22).  
 
Here, “and the spasms of bleak dust which drift endlessly over it” and “after a moment” 
have been omitted because they are not necessary in illustrating the location of the 
billboard.  

 
NOTE: Partial quotations (See Partial Quotations) can also be used to highlight individual parts 
of a passage and allows for better fluency.  
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FORMATTING QUOTATIONS 
 

 
 

Quoting text  
Be sure to make your quotation part of a sentence (See Incorporating Quotations into Sentences) 
and use MLA parenthetical citation:  

• When using an introductory phrase, follow with a comma.  
• Then, open quotation marks, write the quotation, and close quotation marks.  
• Type a space, open parenthesis, the author’s last name, another space, and then the page 

number. Do not put a comma between the name and the number. Close the parentheses.  
• Place the period (or whatever punctuation is necessary) after the parentheses.  
• Be sure the work you are quoting has a complete reference on your Works Cited Page  

(See Modern Language Association (MLA) Format).  
 
One such townsperson comments, “’Reverend Master Dimmesdale, her godly pastor, 
takes it very grievously to heart that such a scandal should have come upon his 
congregation’” (Hawthorne 49).  

 
When you are using partial quotations, a comma does not come before the quotation:  
 

He had a dog “until he ran away” and a Finnish housekeeper who simply “muttered 
Finnish wisdom to herself” (Fitzgerald 4).  

 
If the author of the quotation is implied, either because you have already stated his/her name or 
because only one text is being discussed, you only need to include the page number in your 
parenthetical citation:  
 

One such townsperson comments, “’Reverend Master Dimmesdale, her godly pastor, 
takes it very grievously to heart that such a scandal should have come upon his 
congregation’” (49).  
 
He had a dog “until he ran away” and a Finnish housekeeper who simply “muttered 
Finnish wisdom to herself” (4).  

 
NOTE: Question marks and explanation points should be included within the quotation marks if 
they are part of the quoted material, and after the parenthetical citation if they are a part of your 
own writing. 
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QUOTING A QUOTATION 
 

 
Sometimes, you will a work in which the author quotes from another work. This is common 
especially in nonfiction articles and research journals. If you find that you would like to use the 
quotation within the work, you have two options to be sure that you give credit to the original 
author.  
 
Ideally, the text that is being referred to could be a valuable additional resource for your paper, 
so the best option is to find the original text that the author is referring to, and then properly cite  
it in your paper using Quoting Text format.  
 
However, if you simply want to use the quotation within the text, follow the format for Quoting 
Text, but in the parenthetical citation give the author of the quotation, followed by “qtd. in” and 
then the author of the work’s last name and page number.  
 

The definition of the American Dream used to be one of simplicity: “a steady job with 
decent pay and health benefits, rising living standards, a home of your own, secure 
retirement, and the hope that your children would enjoy a better future” (Smith qtd. In 
Lynch G5). 

 
You can also include the original speaker into your introductory phrase:  
 

Smith describes the American Dream as, “a steady job with decent pay and health 
benefits, rising living standards, a home of your own, secure retirement, and the hope that 
your children would enjoy a better future” (qtd. In Lynch G5). 

 
NOTE: G5 refers to a newspaper page.  
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MODERN LANGUAGE ASSOCIATION (MLA) FORMAT 
 

 
 

MLA Overview  
• Font: Times New Roman, size 12  
• Spacing: Double (be sure Before and After spacing is set to “0”)  
• Heading:  

o Your Name 
o Your instructor’s name  
o Your class 
o Date (Day Month Year)  

• Header: Your last name followed by the page number, right aligned  
• Title: after heading, center aligned, follow capitalization rules for titles (NOT bolded, 

underlined, italicized or quotation marked)  
• Indent: at the start of each paragraph  
• Parenthetical Citation: See Formatting Quotations  
• Works Cited Page:  

o Separate and last page of your paper  
o Every work that is cited in your paper must be included 
o Use hanging indent 
o Must be listed in alphabetical order  

 
 

WORKS CITED PAGE 
 

For a book:  
Author’s Last Name, First Name. Book Title. Place of Publication: Publisher, Year of 
Publication. Medium of Publication.  

 
For electronic sources:  
Author’s Last Name, First Name. “Article Title.” Website, Project, or Book Title. Any version 
numbers available, including revisions, posting dates, volumes, or issue numbers. Publisher, 
Publishing Date. Page Numbers. Medium of Publication. Date you accessed the information.  

 
For more clarification on MLA format go to Purdue Owl MLA Guide at 
https://owl.english.purdue.edu/owl/resource/747/01  
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APPROPRIATE ONLINE RESEARCH 

 

How do I tell a good source from a bad one? 

The following are some good rules to keep in mind: 

• A good source usually has an author. 
• A good source is unbiased. 
• When using the internet, remember that the better sites will likely end in “.edu” or 

“.gov”. 
• A good source has been published/peer reviewed. 
• A good source is either of a time period (historical) or up to date (contemporary). 
 

How do I recognize a scholarly article? 

• It is peer reviewed (see below for how to find peer reviewed articles). 

• It refers to the work of scholars in the field with both parenthetical citations and a work 
cited/ references page. 

• It names the author and his or her credentials (educational and/or occupational 
background) 

• It uses academic or technical language. 
 
Different types of web sources available: 

1. Online magazines and online scholarly journals-  These sources are similar to the sources 
you will find in the subscription databases with two exceptions. The first being that these 
sources have no printed publication in circulation; these documents “live” on the internet 
and you will not be able to find them any other way. The second being that fewer of these 
articles will be peer- reviewed which makes them less reliable than many of the scholarly 
articles you will find in a database. 

2. Online literary texts- These are texts that are out of copyright and free works in the public 
domain. These are books, plays, or collections of poetry that can be accessed online and, 
more often than not, a hard copy can also be found.  A good source for this type of source 
is http://www.gutenberg.org/wiki/Main_Page. 

3. E-Books- These are books that are still under copyright but can be accessed online. 
RSCC has quite a collection at http://www.netlibrary.com/. 

 

 



 57 

4. Online news sites- These sources are usually the websites of a large news network (i.e. 
CNN or MSNBC) or a widely published newspaper (i.e. The Wall Street Journal or The 
New York Times). Note that the articles found on these sites are distinct from those found 
in the databases because they may or may not be exclusively found on the internet. These 
sites offer update news as well as archival items. 

5. Web pages- These are the most prominent web sources. It is important to truly evaluate 
these sources for validity. A good rule of thumb is to limit the degrees of separation from 
publisher to topic as much as possible. For instance the University of Tennessee’s 
webpage on Volunteer Football would be a good source because there is no separation 
between publisher and topic (this fact is also substantiated with the “.edu” in the URL). 
However, utsports.com is much less reputable because it is run for profit 
(.com=company) and separated from UTK by an unknown amount of degrees. 

 
For more clarification on appropriate online research, see 
http://www.roanestate.edu/owl/research.html 
 
Peer Reviewed Articles 
Look in Research Databases. The following is a concise list of Research Databases. Be sure to 
limit your search to “peer reviewed journals only.” 
http://amhs.ccsdschools.com/common/pages/DisplayFile.aspx?itemId=8347232 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 


